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ABSTRACT

This study examined the effects of gender and ddboation on students’ achievement in English \mdary in
junior secondary schools in Akoko South Educatiem& Ondo State. Two research questions were psddwo null
hypotheses were formulated to guide the study.design of the study was non-equivalent pretest-tess control group
guasi-experimental research design. Purposive ransimpling was used to select two schools for thdys The two
intact classes (rural and urban schools) randoeibcted were subject to treatment. The urban sshamhprised 86 male
and female students while the rural schools coradrigt male and female students. The instrumentfacasvalidated by
three experts the from department of Arts Educatidmiversity of Nigeria, Nsukka. The data collectedre analyzed
using mean, standard deviation and analysis ofr@wse (ANCOVA). The results of the study showedttiGender had
significant effect on students’ achievement in Estglvocabulary. Also, school location had significaffect on students’
achievement in English language vocabulary. Basethese findings, it was concluded that the stuayided empirical
evidence of the effects of gender and school lonati enhancing students’ achievement in Englisiglage vocabulary.
It was therefore, recommended amongst others ¢aahers, school administrators and stakeholderddshwake learning

environment conducive and give equal learning opymities to both male and female students.
KEYWORDS: Language, English Language, Vocabulary, GendeiSzhdol Location
INTRODUCTION

Language is an integral part of communication. LLeyg as a means of communication plays many importa
roles among human beings in their day-to-day itéyas and communications. Onyekwere, Chibuezec®ete, Matins
and Quinette (2012), language is human specifiis #xclusive to human beings. Although animals momicate, their
communication is not language. Language is spetifituman beings because it is used to carry aigssef functions
among human beings and can only be learned by hbeiags. There are some theories that underlinelapguage can
be acquired or learned. These theories were desglop account for language acquisition and leatn8@me of them
include behaviourist-“say it after me”, mentalist-is all in your mind”, connectionist- “it is assiative”, interactionist-

“linguistic environment interacting with innate @aty”, among others.

Consequently, after the acquisition of learninggmans use language voluntarily to convey infornmtio
to influence others, to keep records, to documenmnhes ideas, to express themselves and to interacipliiatic
communication. Basically, language affects humadeaxours and manifests itself in every facet of &unife and

activity (Fawehnmi, 2007). As a result of this, ieas language policies have been made in Nigerth vdgards to
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medium of instructions in our various institutiomSlearning. Nevertheless, because of multilinqueture of Nigeria and
disparities among the major languages, the (20@apuage policy on Education assigned the stataffiofal language to
English language is the language of science, tdogpomedicine, religion, communication, politiexjucation, trade and
commerce. It is therefore, expected of every stuttebe competent and proficient in English languagage. One of the
underlying objectives of teaching and learning afjish language in Nigeria is; to make student kpganormal speed
with good pronunciation, stress, rhythm and intammat&nd to ensure high level of English languagéisskEnaibe &
Imonivwerha, 2007). Learners’ competence and pigfity in the English language is determined by batary because
it constitutes the knowledge of words possesseithdiyidual learners. Edge (1993), states that, kngva lot of words in
a target language is very important. The more warelknow, the better our chance of understandingaiting ourselves

understood.

Most often, speaking and writing in the targetglamge is a complex-task. Internalizing chunks afalmlary
necessary for communication may be time consumind demanding. Teaching English vocabulary in theioju
secondary school should be encompassing and différem adults’ learning method. The teacher shaulke use of
flash cards, vocabulary drills, language gameslingacomprehension exercises, oral exercise anetitiep to help the
students develop the four language skills in thgetalanguage. The teacher must play importansrbiemotivating the
students’ learning interest. According to HarmeBQZ2, p. 38) “young learners especially those uthéoages of nine to
twelve learn differently from older learners, adments and adults. They easily get bored, lositegast after ten minutes
or so”. This view is also stressed by Diego (201®)his study on learning vocabulary through tqihisical response
observes that vocabulary learning is one of thetrosiplex but important area when teaching Englists the area of
language learning needed to be taught on regukis.bdowever, one of the aims of teaching Englisbabulary at junior
secondary school level is to make students undetstample idiomatic expressions while communicativith native and
non-native speakers of English language. Thereforegalize this aim, the areas such as commorixpeetind suffices,

plurals, parts of speech, word recognition, rootvofds and homonyms should be given adequate iatteloy the teacher.

In spite of this aim, students’ achievement in lighglanguage is worrisome. For instance, the (WAstan
Examination Council) (WAEC) Chief Examiners’ remi2008, 2009 & 2010) stated that students’ peréorce was
generally poor. Inadequate vocabulary to restaddbas in the passage briefly in their own expoesdespite the use of
vocabulary suitable to the students’ level of ustlerding was another area of poor performanceeitvib comprehension
passages. They lack adequate vocabulary to rabeatiEleas in the passages briefly using their owprassions. It is,
however, exigent to find the factors responsibletlie students’ poor academic achievement in Em¢gisguage. Many
factors can be responsible for students’ poor avadeachievement. These factors could be gender laaching
environment (school location). Gender plays promin®les in language. Gender is an important congepanguage
teaching and learning. It has been emphasizedu® éffect on students’ academic achievement. U601 opines that,
gender is very important to determine whether rstldents do better than female students in langlesgring. Jadesola
(2002), opines that, gender is socially construfdedhe purpose of allocating powers, duties, oaspbilities, status, roles
in any social context. Gender is the disparity obmlsle between male and female in terms of powesition and
achievement in a particular context or field ofdstuSimilarly, Umoh (2001), further defines gendera psychological
term need in describing behaviour and attributgseeted of individuals on the basis of being borreitfier male or

female. In a nutshell, gender is behavior and cheristics that bring about the differences betweate and female.
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As gender is an issue with important pedagogicglications in second language teaching and legrniirhas
received some important attentions in second laggueaching. Umback (2004), opines that femaleestisdare likely
better than their male counterparts to value aedeffective educational practices. This, therefosdps to place emphasis
on students’ academic challenge and enriching #ghicational experience. Lynn (2004), states trale retudents have
larger brain size than their female counterpartser&fore, male students would be expected to h&yeh average
performance in picture vocabulary than their fenw@lanterparts. However, Whitney (2006), stressasféimale students
outperform male students in almost all indices afiavement related to language skills. Also, Akab@002), supports
that female students perform better than their noalenterparts in the production of some words fedént languages.
In the same vein, Azikiwe (2005), notes that, thiera general belief that females are better thalesnin language use.
Azikiwe stresses further that this assumption heenbsupported with evidence by very many foreigeaechers. This

shows the existing differences in language achievemetween males and females due to gender.

Based on the different views of different scholansthe issue of gender in language teaching aamileg, it is
important to state that English language occupmgortant position in Nigeria education system. e same vein,
vocabulary is an important area of the English legg. Due to this, the teaching and learning ofkatary should be
given serious and adequate attention by the tescheline with his, the students in this study eveubject to treatment to
determine the effect of gender on their academisiezement. Therefore, effect of gender on studeatsidemic

achievement is an important variable in this study.

Closely related to gender variable is school ocatAs a result of its importance in language Iéag and
learning, literatures on the effect of school lamaton students’ academic achievement abound. f@iftescholars in the
field of language have come out with different viewontaining a low variety of social amenities arab isolated
environment. In other words, school location carirbeural areas where facilities such as qualifieschers, laboratories,
conducive learning environment and social ameniies not available. It can also be in urban arehsrev qualified
teachers, laboratories, conducive learning enviemtrand social amenities are available. Howeveation in this context
refers to the geographical position of the schobictv can be rural or urban areas. Neverthelessjitferences in rural

and urban areas indicate the differences in thdeanir achievement of students in language learning.

Because location is an important issue in secanduage teaching and learning, it has received sopertant
attention from different scholars based on theipieical studies in second language teaching anthileg. Lackney
(1994), stresses that, students in rural schodigewed better than students in urban schools. €hearcher explained
further that this could be attributed to the fdwttin the rural schools, classes were not as asgbose in urban schools.
Also, Axtel and Bowers (1972), confirm that, stutdeimn rural areas perform significantly better thdmeir urban
counterparts in verbal aptitude, English languagd total scores using the National Common Entram&ea base.
However, Igbeyin (2002), states that, students rimam schools obtained higher scores than thoseura schools.
This achievement could be as a result of condutdaening environment, qualified teachers, laboiat@nd social
amenities. Nevertheless, these different views ifferént scholars have shown the existing diffeenén language
achievement between schools in rural areas ane ihasrban areas. Thus, the research subjectssubject to treatment
to determine the effect of school location on theiademic achievement. Therefore, the effect obaclocation on
students’ academic achievement is an importanalkiin this study. The problem of this study tlerme, is: to find out

the effects of gender and school location on stigdeachievement in English language vocabulary koko South
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Education zone. The purpose of the study was teraéne the effects of gender and location on stigd@chievement in
English language vocabulary in Akoko South Educatione. The following research questions were aresivan this

study.

* What is the interaction effect of treatment anddgzron students’ mean achievement scores in Enigligfuage

vocabulary using TPR?

* What is the interaction effect of treatment andosthocation on students’ mean achievement scardsnglish

language vocabulary using TPR?
The following null hypotheses, testable at 0.5 l@fesignificance, were formulated to guide thedstu

e There is no significant interaction effect of treant and gender on the mean achievement scoreslefand

female students taught English language vocabuising TPR method.

» There is no significant interaction effect of tr@ant and school location on the mean achievemenesof

students from rural and urban schools if taughtliEhdanguage vocabulary using TPR method.
METHODS

The research design was quasi-experimental deBigriest —posttest non-randomized group design sed. u
The study was conducted in Akoko South EducationeZof Ondo State. The population comprised threashnd eight
hundred and ninety one (3,891) JSS Il studenthernzbne. A sample of 160 students was used foisthidy. The study
adopted a multi-stage sampling technique: simpteloen sampling was used to select the local govemtinmairposive
random sampling was used to select two schools ftmamlocal government (rural and urban). The twadh classes
(male and female) randomly selected were subjedte@tment using TPR to know the effects of geraled school
location on their academic achievement. The instninfor data collection is English Vocabulary Acrgenent Test
(EVAT) adapted by the researcher from Junior Seapndchool Certificate Examination (JSSCE). It meed the
achievement of the students before and after tartrent. The instrument made up of two sectionsti®@eA required
information on the personal data of the respondsmts as gender, location and class while sectieorained 25-item
guestionnaire on the English language vocabulanglih Vocabulary Achievement Test (EVAT) was sgbj® face
validation and it was validated by three expertshe Treliability of the instrument was determined ngsi
Kinder-Richardson’s formula (K-20) by administeritig questions to JSS Il students who did not fpant of the sample.
It yielded a reliability index of 0.75; this wasnsidered usable because it was high enough. Tleancteer trained the
English language teachers, who served as resessidtamts, on the procedure of the treatment. iEeirig included the
purpose of the study, a rehearsal on how to conhecstudy by the regular teachers of the scheoolsandling the two
classes, and the procedures to administer thaimstnt before and after the treatment. The teachagycarried out by the
regular English language teachers to avoid possille by the researcher. The treatment, howev&eddor four weeks.
Hence, the data for this study were administeretl @ilected by the regular English language teachethe schools
before and after the treatment. The research questivere analyzed using mean and standard deviatiole the

hypotheses were tested using analysis of covarighid€OVA) at 0.05 level of significance.
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RESULTS

Research Question One
What is the interaction effect of treatment anddgg on students’ mean achievement scores in Bnglis

vocabulary using Total Physical Response Method?

Table 1: Mean and Standard Deviation of Students’ Bhievement in
English Vocabulary Based on Treatment and Gerat

Mean

GenderN Pre test+ SD Post-test+ SD Gain
Male 74 40.49 10.12 61.89 18.84 21.4(Q
Female 86 40.44 9.66 58.53 19.86 18.09

Table 1 shows that there is a mean gain score d02br the male students and 18.09 mean gain sootthe
female students. The above result shows that bath emd female students benefitted from the treatntéowever, male
students had a higher mean achievement scorestiieanfemale counterparts. The significant differerin the mean

scores was further determined by testing the rydbthesis.

Hypothesis One

There is no significant interaction effect of tmaant and gender on the mean achievement scoreslefand

female students if taught English vocabulary usotgl physical response method.

Table 2: Analysis of Covariance (ANCOVA) of Studerg’ Achievement
in English Vocabulary by Treatment and Gender

?/(;il:{;'[?(?nOf Sum of Square llz?egergﬁn?lf glqeuagz F-Observed | Sig of P
Corrected Model  51392.996 7(df) 7341.857 131.077 .00(
Intercept 3005.874 1 3005.874 53.665 .000
Pretest 16293.475 1 16293.4[/5 290.894 .000
Treatment & 5,7 9gg 1 347.989 6.213 014
Gender
Treatment & 56 615 1 261.615 4.671 .032
location
Error 8513.779 152 56.012

Total 637588.000 160
Corrected Total 59906.775 159

Table 2 shows that the F observed for the effecgefider on students’ achievement in English languag
vocabulary through treatment is 6.213 with a sigaiit level of .01. Hence, the null hypothesisejgected. This is because
male students performed slightly better than tlemale counterparts, even though both of them litéedffrom the

teaching method. Hence, gender had significanteffie students’ achievement in English languagabolary.

Research Question Two

What is the interaction effect of treatment anchtton on students’ mean achievement

Impact Factor(JCC): 1.7843- This article can be dowloaded from www.impactjournals.us




| 22 Akabogu Josephine Uzoamaka & J. A. Ajiwoj |

Table 3: Based on Treatment and School Location

Location N Pretest + SD Post-Test+ SD Mean Gain

Urban 86 40.38 9.00 56.59 18.87 16.21
Rural 74 40.67 11.68 68.25 18.35 27.58

The result presented in table 3 above shows tlme tis a mean gain score of 16.21 for the urbanadshand
27.58 mean gain score for the rural schools. Tlwelesult shows that both urban and rural schoefefited from the
treatment. However, the mean achievement scoretudénts from the rural schools are slightly higthamn those of the

students from the urban schools.
Hypothesis two

» There is no significant interaction effect of tr@ant and school location on the mean achievemenesof

students from rural and urban schools if taughtliEngzocabulary using total physical response meitho

» The data from table 2 shows that the F observedhireffect of school location on students’ achmeat in
English vocabulary through treatment is 4.671 wvattsignificant level of .03. Hence, the null hypdtiseis
rejected. This is because students from rural dehmerformed slightly better than students’ frorbam school,
even though both groups benefited from the teachiethod. Hence, school location had significanéatfion

students’ achievement in English language vocabpular
DISCUSSION OF RESULTS

The result of this study has shown that gender daignificant effect on students’ achievement irglish
vocabulary. Male students had a greater mean ammient than their female counterparts. Thus thdtrebaw that both
male and female students benefited from the traattriduis result agrees with the findings of Lyn®@2), and Uzoegwu
(2004), which state that male students performatebéhan their female counterparts in English leage. Hence, this
could be attributed to their brain size and theittdr attitude towards academics. Lynn (2004),réssleat male students
have larger brain size than female students anédfthre, would be expected to have higher averageaement in picture

vocabulary.

Finally, from the result of the present studydstots from both locations achieved high mean sitothe post-
test, the score from the rural schools was highan tthat of their counterparts from the urban stshobhis could be
attributed to their high level of academic preparatnd their better attitude to work. Therefohés result agrees with the
study of Axtel and Bowers (1972), which states thatal schools performed significantly better théeir urban

counterparts in verbal aptitude, English languagktatal scores.
CONCLUSIONS

The result of this study shows that gender haj@ifieant effect on secondary school students'i@sdment in
English vocabulary. Thus, the male students hadgheh mean score than their female counter partthénEnglish
vocabulary achievement test. Also, result of thislg shows that school location had a significdféat on secondary
school students’ achievement in English vocabul@hus, students in rural schools had a higher nseare than their

counterparts in urban schools in English languagrabulary achievement test.
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RECOMMENDATIONS

The following recommendations are made based @netsults of the study.

Teachers, school administrators and stakeholderdoith urban and rural schools should make learning

environment conducive for students.

Teachers, school administrators and stakeholderddalalso give equal learning opportunities to neald female

students.

They should also encourage discipline and frowtazihess in order to ensure equal academic achiewefar

both students in rural and urban schools as weti@s and female students.
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